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Inspection dates 13–14 March 2013 
 

Overall effectiveness 
Previous inspection: Satisfactory 3 

This inspection: Inadequate 4 

Achievement of pupils  Inadequate 4 

Quality of teaching Inadequate 4 

Behaviour and safety of pupils Requires improvement 3 

Leadership and management  Inadequate 4 
 

Summary of key findings for parents and pupils 

 

This is a school that requires special measures.  

 Achievement is inadequate. Standards are 
low. GCSE results are significantly below 
average, and too much work in students’ 
books is not good enough.  

 Too much teaching requires improvement or 
is inadequate. Students who speak English as 
an additional language are not given the right 
type of support in class. Not enough help is 
given by teaching assistants. Teachers’ 
marking is not of a consistently good quality. 

 The sixth form is inadequate. Too many 
students do not achieve what they should in 
their AS-level examinations and do not carry 
on to A level.  

 Behaviour and safety require improvement. 
Exclusions have reduced, but are still above 
average. Too many Year 11 students are 
absent from school. Students from all year 
groups are not very good at getting to their 
lessons on time. 

 The Key Stage 4 curriculum does not offer 
enough variety to meet students’ different 
needs and interests. The effectiveness of 
teaching and learning is hampered by the 
continued budget deficit and the unacceptable 
condition of the school building.  

 The school’s evaluation of its effectiveness is 
overgenerous and as result, its plans for 
improving the quality of students’ education 
are not sharp enough. 

 The headteacher and other senior leaders have 
shown that they are capable of bringing about 
some improvements, for example, in 
behaviour. However, significantly better 
achievement and teaching are taking too long 
to happen. The quality of leadership and 
management, including governance, is 
inadequate. 

 

The school has the following strengths 

 The headteacher and other leaders have 
worked hard and successfully to rebuild the 
school’s sense of community, following a 
period of extraordinary turbulence in the 
leadership of the school. 

 The way that students from all ethnic groups 
get on with each other is commendable.  

 All legal requirements for safeguarding are in 
place. The school has made good and effective 
efforts to increase security around the school 
site. 
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Information about this inspection 

 Inspectors observed 51 lessons, where they considered the quality of teaching and looked at 
work in students’ books. Twelve of these lessons were observed jointly with members of the 
senior leadership team. Shorter visits were made to a number of other lessons and activities. 

 Account was taken of 10 responses to the online questionnaire (Parent View), along with 110 
replies to the staff questionnaire. 

 Inspectors looked at important documents, including examination results and records of 
students’ assessments. They also scrutinised the school’s policies and procedures for 
safeguarding. 

 Inspectors met with two members of the governing body. They also held discussions with staff, 
groups of students, and a school improvement adviser representing the local authority. 

 

Inspection team 

Mark Phillips, Lead inspector Her Majesty’s Inspector  

Lesley Cox Her Majesty’s Inspector 

Marcia Headon Additional inspector 

Mina Drever Additional inspector 

Sulina Piesse Additional inspector 
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Full report 

In accordance with the Education Act 2005, Her Majesty’s Chief Inspector is of the opinion that this 
school requires special measures because it is failing to give its pupils an acceptable standard of 
education and the persons responsible for leading, managing or governing the school are not 
demonstrating the capacity to secure the necessary improvement in the school. 

The school may not appoint newly qualified teachers. 
 

Information about this school 

 Copland is a larger-than-average secondary school, although numbers have fallen over the past 
four years. 

 Very few students are from White British backgrounds; the largest groups are of African and 
Caribbean heritage. Around three quarters of all students are believed to speak English as an 
additional language. 

 The proportion of students known to be eligible for support through the pupil premium (extra 
funding given to the school by the government) is around twice the national average. 

 The proportion of students supported at school action, and the proportion supported at school 
action plus or with a statement of special educational needs, are both in line with the national 
averages. 

 A small number of students receive part of their education at other establishments, including the 
College of North West London. 

 The school meets the government’s current floor standard, which sets the minimum expectation 
for students’ attainment and progress. 

 The headteacher and three deputy headteachers were appointed in September 2010 following a 
period of extraordinary turbulence in leadership. The new governing body replaced the interim 
executive board in January 2011 and the present Chair of the Governing Body took up post in 
November 2011.  

 The school has been selected for rebuilding under the government’s Priority School Building 
Programme, although it is not known when this work will start. 

 

What does the school need to do to improve further? 

 Eradicate all inadequate teaching and increase the amount of good teaching by: 

 ensuring that the work set and the questions teachers ask engage students of all abilities and 
develop their discussion skills  

 making sure that teachers know how to support students who speak English as an additional 
language, and that this knowledge is used effectively in lessons 

 making sure that additional adult support in classrooms, including for students with special 
educational needs, helps students to make better progress in lessons 

 ensuring that homework is set and done regularly, in all subjects and by all students, and that 
this work is always of high challenge and high quality  

 ensuring that students’ books are marked regularly and thoroughly, with helpful comments 
that help them understand how they can improve their work and which also insist that work is 
completed to a higher standard. 

 Raise achievement throughout the school so that standards are at least in line with national 
averages, including across all GCSE and A-level subjects. 

 Ensure that the proportions of students passing their AS-level examinations and consequently 
completing the A-level courses are in line with the national averages. 
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 Ensure students’ attendance is good in all year groups, and improve students’ punctuality to 
school and to lessons, including in the sixth form. 

 Ensure that a much broader curriculum is offered to students in Key Stage 4 from September 
2013, including an appropriate range of high-quality work-related subjects. 

 Sharpen the school’s development planning to give a much greater sense of urgency and a much 
clearer identification of the processes, leadership, resources and milestones required in order for 
the school to be judged good by January 2015 at the latest. 

 As a matter of urgency, and in partnership with the local authority, seek to eliminate the budget 
deficit and secure an early starting date for the rebuilding project. 

 An external review of governance should be undertaken in order to assess how this aspect of 
leadership and management may be improved. 
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Inspection judgements 

The achievement of pupils is inadequate 

 Most students who join the school in Year 7 have achieved below-average standards in their 
primary schools. Standards do not improve significantly by the time they leave Year 11. GCSE 
examination results remain low in comparison with the national averages. In 2012, the 
proportion of students achieving five A*-C grades including English and mathematics was well 
below average, and below what the school was expected to achieve. 

 When they visited classrooms, inspectors evaluated the standards of students’ work in their 
books. Inspectors also looked to see how much work students had done over time and how well 
they completed tasks. This scrutiny confirmed that standards are low and that students are not 
learning quickly enough. 

 Generally, progress in mathematics is better than in English. However, students who speak 
English as an additional language make significantly less progress than they should in both 
subjects and, indeed, overall across the whole curriculum. This is because their particular needs 
are not catered for in lessons. 

 While girls make better progress than boys, the achievement of neither group is good enough. 
Students from African and Caribbean backgrounds make significantly less progress than other 
students from these groups across the country. 

 On average, students for whom the school receives the pupil premium gained around a third of 
a grade lower than other students in the 2012 GCSE examinations. They made better progress in 
mathematics than they did in English. However, they did significantly worse than expected when 
all subjects were taken into account. 

 Above-average numbers of students take separate science GCSEs in biology, chemistry and 
physics. Overall though, standards are below average in science. This is also the case in modern 
foreign languages and humanities. The numbers taking art, drama or music GCSE were below 
average in 2011 and 2012. In 2012, results in 10 different GCSE subjects were at least a whole 
grade below the national average. 

 The school enters around half of all students for GCSE mathematics before the end of Year 10 or 
in the autumn term of Year 11. These students achieve better grades than the students who do 
not take the mathematics examination until the summer of Year 11. 

 Disabled students and those who have special educational needs do not make enough progress. 
In 2012, these students made less progress in English and mathematics than students without 
special educational needs. 

 The school has good working relationships with the other establishments where a small number 
of students receive part of their education. Well-established systems are in place to ensure that 
the attendance of these students is monitored closely. However, the school was unable to 
provide any analysis of the recent examination results for these students. 

 In the sixth form, standards at A level are below average. Generally, students who sit these 
examinations make the progress that should be expected, given their GCSE results. However, a 
large number who start the course in Year 12 do not carry on to the full A-level examination. 
Despite a small improvement in the recent January module examinations, too many students fail 
to pass their AS-level. Overall, then, achievement in the sixth form is inadequate because too 
many students are unsuccessful. 

 

The quality of teaching is inadequate 

 Around two thirds of the teaching seen during the inspection required improvement or was 
inadequate. Despite examples of good and outstanding practice, not enough teaching enables 
students to reach average and above-average standards. In too many lessons, the same work is 
provided for all students, regardless of their abilities or needs. 

 In many lessons observed, the teacher did not give enough attention to helping students who 
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speak English as an additional language. Too often, teachers wrongly assume that, because a 
student is at the early stages of learning English, he or she also has general learning difficulties.  

 The quality of support for disabled students and those with special educational needs is variable. 
The school’s monitoring of this support is not rigorous enough. Inspectors observed an unusually 
small number of lessons where teaching assistants were working with students with special 
educational needs. This is neither helpful to the students or to the class teachers, who are left to 
manage a wide range of needs without support from other adults. 

 Not enough opportunities are given for students to develop their speaking skills or contribute to 
classroom discussions. Most teachers use questioning techniques to test students’ understanding 
but too often the answers come from the same students, with the rest of the class sitting 
passively and not participating. 

 Homework is not set regularly enough. This is the case in the main school and in the sixth form. 
Too often, when homework is given to students, it is too easy. Although homework planners are 
signed by tutors, they do not always challenge or follow up why homework has not been set. 

 The quality and effectiveness of teachers’ marking are variable. In the best examples, students 
are challenged to complete and improve their work to the highest standard possible. However, 
there are too many examples where marking is brief and does not ask questions about the 
quality of the content or how it is presented. 

 Some aspects of students’ social and moral development are promoted well, although they 
would benefit from more opportunities to work and discuss in groups. Their understanding of 
different world cultures is very good, and it is also positive that nearly all Key Stage 4 students 
study English Literature. However, other aspects of their cultural development, such as Western 
art and music, are less well developed. While the school makes good provision for the individual 
needs of different religious groups, other opportunities to promote aspects of spirituality across 
the school are missed. The school has asked to be exempt from the local arrangements for the 
teaching of religious education. 

 

The behaviour and safety of pupils require improvement 

 Students say that they feel safe. This view is shared by staff, parents and carers. During the 
school day, most students behave sensibly and show good manners to adults and visitors. The 
calm atmosphere and sense of security is due in no small part to the student-support staff that 
patrol the school site. These adults serve as excellent role models, particularly to the boys. 

 In lessons, the majority of students comply with teachers’ expectations for good behaviour and 
diligently do what is asked of them. They like the rewards and sanctions system used for 
behaviour management. Students report that most classes are occasionally disrupted. Although 
the number of temporary exclusions has fallen, it is still above the national average.  

 Attendance in Years 7, 8 and 9 is good and this is an improvement since the last inspection. 
However, absence is still too high in Year 11; over one in every 10 days of school is missed by 
these students, on average. Sixth-form attendance, too, requires improvement. Furthermore, too 
much time is wasted because students arrive late for their lessons or for school in the morning. 

 A strength of the school is the way that different groups of students respect and celebrate each 
other’s cultures and identities. For example, on a recent non-uniform day, students came to 
school wearing different cultural dresses and costumes. This is important because there are so 
many ethnic groups represented. Moreover, other types of diversity are celebrated and 
supported too, for example, through the student-led ‘Gay-Straight Alliance’. This helps to counter 
homophobic attitudes, although students say that these attitudes have not been completely 
eliminated. 

 

The leadership and management are inadequate 

 Significant weaknesses in the quality of senior and middle management remain. A number of 
senior staff, subject leaders and pastoral managers are currently absent or subject to capability 
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procedures. 

 The headteacher, with support from the Chair of the Governing Body and some senior leaders, 
has made commendable efforts to draw the school community together after a very difficult 
period. He has provided staff and students with a much-needed sense of stability. Most staff, but 
not all, support the way that the school is led and managed.  

 Senior leaders regularly monitor the quality of teaching. Detailed records are kept and written 
feedback provided for teachers. A lot of professional development has been provided, through 
internal coaching programmes and ‘getting to good’ training sessions for staff. However, the full 
impact of this work has yet to be seen as not nearly enough teaching is good. More attention is 
given to the teaching strategies used by teachers than to evaluating the impact of teaching on 
students’ progress. 

 The performance management of staff is becoming more closely related to students’ results. A 
small number of teachers have moved up the pay scale because of their good performance. 
However, although some staff have moved on, the underperformance of other teachers has only 
recently been challenged. As it is now two and a half years since the present management team 
took over, this is not quick enough. 

 Current Year 10 students have been offered a greater range of GCSE option choices. More 
significant changes to the Key Stage 4 curriculum are promised. At present, however, there is 
not enough variety and quality of choice, particularly for work-related education. 

 Senior leaders’ self-evaluation, which judged the school to require improvement but with good 
behaviour and good leadership, is too generous. The school had predicted that the 2012 GCSE 
examination results would be in line with the national average; however, this was not the case, 
with results ending up significantly below average. 

 The new head of sixth form, appointed in September 2012, has quickly identified the correct 
priorities for improving the quality of provision and outcomes for students. However, it is too 
soon to see a significant, sustained improvement in students’ success at AS- and A-level. 

 The development plans, which set out how the school intends to bring about improvement, are 
not good enough because they are too imprecise and have too many gaps. They do not show 
enough urgency, do not have enough measurable outcomes, or points that must be reached on 
the way (milestones) and do not identify the financial resources required. 

 The school has used the pupil premium funding in a variety of ways, including subsidising the 
purchase of electronic touchpads for every eligible Year 7 and Year 8 student. All students who 
qualify for pupil premium support are offered free music tuition, and these students are also 
offered a better quality free school meal than the regular subsidy would allow.  

 The school worked with a commercial tuition company to provide a two-week summer school for 
50 students, and also to run two family literacy days. In January 2013, the same company 
started running after-school booster classes in English and mathematics. However, this is not 
good enough because the pupil premium funding has been in place for nearly two years and 
standards remain low for these pupils.  

 The building remains in very poor condition. This was also reported in the 2006, 2009 and 2010 
inspection reports. Some classrooms provide a completely unacceptable environment in which to 
teach and learn. The budget deficit has been reduced significantly over the past two years, but 
still stands at around £1 million. The reduction in student numbers has meant that further 
budget cuts are necessary. The building and the budget are adversely affecting the school’s 
capacity to provide an adequate education for students.  

 All statutory requirements for safeguarding students are met. The school site, while difficult to 
manage, is kept secure. Staff are vigilant and act quickly to improve students’ safety. All 
personnel checks are carried out thoroughly and safeguarding records are kept very well.  

 The local authority has been monitoring the school through strategy groups for the main school 
and the sixth form, and had identified the school as causing concern.  

 

 The governance of the school: 

 Significant changes in governance over the past three years, including a change of Chair less 
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than a year after the governing body took over from the interim executive board, mean that 
the governing body has yet to provide full challenge to the school. The Chair of the Governing 
Body, like the headteacher, has given commendable time and commitment to the school since 
her appointment. She has a realistic understanding of the many issues facing the school. 
However, this understanding is not consistent across the governing body. Its members have 
followed appropriate procedures relating to safeguarding and financial management. While 
data relating to students’ achievement have been presented at governing body meetings, this 
has not been challenged robustly enough. While greater challenge has been presented over 
the quality of teaching, the eradication of inadequate teaching and inadequate middle 
management has not happened quickly enough. Therefore, governance is also judged 
inadequate. 
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What inspection judgements mean 

School 

Grade Judgement Description 

Grade 1 Outstanding An outstanding school is highly effective in delivering outcomes 
that provide exceptionally well for all its pupils’ needs. This ensures 
that pupils are very well equipped for the next stage of their 
education, training or employment. 

Grade 2 Good A good school is effective in delivering outcomes that provide well 
for all its pupils’ needs. Pupils are well prepared for the next stage 
of their education, training or employment. 

Grade 3 Requires 
improvement 

A school that requires improvement is not yet a good school, but it 
is not inadequate. This school will receive a full inspection within 
24 months from the date of this inspection. 

Grade 4 Inadequate A school that has serious weaknesses is inadequate overall and 
requires significant improvement but leadership and management 
are judged to be Grade 3 or better. This school will receive regular 
monitoring by Ofsted inspectors. 

A school that requires special measures is one where the school is 
failing to give its pupils an acceptable standard of education and 
the school’s leaders, managers or governors have not 
demonstrated that they have the capacity to secure the necessary 
improvement in the school. This school will receive regular 
monitoring by Ofsted inspectors. 
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School details 

Unique reference number 101558 

Local authority Brent 

Inspection number 400489 

 

This inspection of the school was carried out under section 5 of the Education Act 2005.  

 

Type of school Secondary 

School category Foundation 

Age range of pupils 11–18 

Gender of pupils Mixed 

Gender of pupils in the sixth form Mixed 

Number of pupils on the school roll 1,282 

Of which, number on roll in sixth form 288 

Appropriate authority The governing body 

Chair Dima Khazem 

Headteacher Graeme Plunkett 

Date of previous school inspection 9 June 2010 

Telephone number 020 8902 6362 

Fax number 020 8903 1943 

Email address admin@copland.brent.sch.uk 



 

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website: 

www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300 

123 4234, or email enquiries@ofsted.gov.uk. 

 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted 

will use the information parents and carers provide when deciding which schools to 
inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about 

schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link 

on the main Ofsted website: www.ofsted.gov.uk 
 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners 

of all ages. It regulates and inspects childcare and children's social care, and inspects the Children 

and Family Court Advisory Support Service (Cafcass), schools, colleges, initial teacher training, work-

based learning and skills training, adult and community learning, and education and training in 

prisons and other secure establishments. It assesses council children’s services, and inspects services 

for looked after children, safeguarding and child protection. 

Further copies of this report are obtainable from the school. Under the Education Act 2005, the school 

must provide a copy of this report free of charge to certain categories of people. A charge not 

exceeding the full cost of reproduction may be made for any other copies supplied. 

If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

You may copy all or parts of this document for non-commercial educational purposes, as long as you 

give details of the source and date of publication and do not alter the information in any way. 

To receive regular email alerts about new publications, including survey reports and school inspection 

reports, please visit our website and go to ‘Subscribe’. 
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